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Key concepts of the study

Curriculum is a set of didactic units (procedural or disciplinary knowledge) to
be mastered by students and recorded in various sources (normative and
methodological documents), principles and regulations of teaching, which must
correspond to the lessons of teachers, as well as teaching practices that are proposed
for implementation in theoretical and applied methods of teaching and upbringing;
interpretation of didactic units and the principles of teaching in the perception of
teachers (the first chapter describes the history of this concept and its possible
interpretations; here are the components of the working definition corresponding to
the theory of B. Bernstein, within which we conducted an empirical study).

Curriculum levels are a field of curriculum formalization that traditionally
includes 3 levels: (1) planned (intended; this level includes philosophical and social
premises for the formation of a curriculum, experience available in culture and
science in the form of knowledge, practices, research activities, the content of
regulatory documents — curricula, educational standards, etc.), (2) implemented;
This level includes interpretations of the content of the planned curriculum level
directly by teachers and authors of methodological manuals for them, the actual
teaching process in the lesson) and (3) achieved (gained; learning experience that
happens in the classroom for students and achieved educational results).

The content of education (M.N. Skatkin, I.Ya. Lerner, V.V. Kraevsky) — four
components of personal experience, which include the experience of cognitive
activity in the form of its results knowledge; the experience of reproductive
activity in the form of methods of its implementation (skills and abilities); the
experience of creative activity in the form of problematic situations, cognitive tasks
and experience in the implementation of emotional and value relationships. In total,
there are five levels of educational content (Krayevsky V.V.), during the transition
between which four components undergo transformation (“pedagogization™). The
theoretical level includes the philosophical foundations of the study of the subject,
cultural experience, and the basics of thinking. The level of the educational subject
is the four components of the educational content fixed in regulatory documents and
standards, which are transformed as a result of the influence of subjects of state
power. The level of educational material is methodological manuals and lesson
summaries for teachers, manuals for students, which are transformed based on the
interpretations of the educational subject by their authors. The fourth level is what
is formalized in the lesson (the content being implemented), which is transformed
as a result of the teacher's influence. The fifth level is what "stays" with the student,
is mastered by him.

Teaching practices — pedagogical techniques and teaching techniques used by
teachers in the classroom; forms of organization of educational interaction in the
classroom?®.

1The study did not involve studying the educational results of students whose lessons were attended, since to determine
the power-control ratio between teacher and student in the classroom, according to the theory of B. Bernstein, it is
enough to characterize the instrumental side of the learning process.



Pedagogical discourse is an institutional phenomenon reflecting a certain way
of thinking/translation and consolidating the regime of power-control over the
production of knowledge (B. Bernstein follows the French sociolinguistic school of
discursive analysis, primarily M. Foucault). The revealed discrepancies between the
levels of the curriculum reflect the phenomenon of the predominance of a certain
pedagogical discourse: which ways of thinking are acceptable at a particular level.
The concept of power in the context of the study characterizes the source of
interpretations and teaching strategies of the teacher (professional position), and the
concept of control characterizes the teaching technology (the techniques and
methods used to organize educational activities in terms of the relationship between
the roles of the teacher and the student — who controls the pace of the lesson, the
correctness of answers, etc.).

The code of educational knowledge is a block of related knowledge and/or
teaching practices formalized at each level of the curriculum in its corresponding
sources (for example, at the planned level of the curriculum, knowledge and
practices are formalized in an educational standard that allows you to describe the
corresponding code of educational knowledge). The code reflects pedagogical
discourse and is formed in the process of recontextualization (“transformation") of
knowledge and practices as a result of the influence of subjects of education (the
state, authors of manuals, teachers) by structuring and framing. The data used in the
study contain characteristics of different codes of educational knowledge, between
which there is a struggle for positioning at each level of the curriculum.

Recontextualization is the phenomenon of transformation of the code of
educational knowledge as a unit of educational content during the transition from
one level of the curriculum to another as a result of the "influence™ on it of different
subjects of the educational process (scientists, teachers, officials, etc.). Knowledge
can be recontextualized directly, understood within the framework of this study as
procedural (methodological, methodological) knowledge and disciplinary (subject,
factual) knowledge. The principles of the organization of educational interaction,
which are assumed in the lessons in accordance with the planned level of the
curriculum, expressed in teaching practices, can also be recontextualized.

Methodical transformation is a system of pedagogical techniques and
techniques that a teacher uses when designing and implementing educational
situations of a lesson (including didactic units and their task-activity embodiment).

Classification is the principle of selecting relevant meanings and didactic units
(that is, the choice of which knowledge gets or does not get into school? that is, the
question is, who has the power over how knowledge is selected from the entire
academic field by isolating the "source of borrowing"?).

Framing (structuring) is a form of knowledge presentation (how are didactic
units taught? from what positions? that is, to what extent and how is the knowledge
taught controlled by participants in the educational process by searching for an
answer to the question, what is the basis for a certain presentation of knowledge?).

Relevance of the research topic



In recent years, there has been an increased discussion in Russia about what
and how to teach at school. History teaching occupies a special place in these
conversations (1 — see the Comments section). In the rapidly changing conditions of
the modern world, the country's leadership, followed Dby representatives of
education, regularly gather for discussions, conferences and round tables, where they
try to formulate a new vision of the role and tasks of teaching history in schools for
further reform. The most active work on updating the content of education unfolded
in 2021-2023 (2 — see the Comments section). Part of this discussion was the
development of a unified history textbook, which began to be massively introduced
into schools in 2023. Another important innovation was the federal educational
program (hereinafter referred to as the FOP), changes in the historical and cultural
standard (hereinafter referred to as the ICS) and the development of the concept of
a unified content of general education. Finally, in 2024, the President signed a decree
on the fundamentals of the state policy of the Russian Federation in the field of
historical education?. It is possible to record the regulator's desire to produce a new
wave of unification and standardization of Russian education. The authors of the
current reform expect that thanks to a clear and detailed regulation of what and how
to teach in the classroom, it will be possible to project the development of schools
in the desired direction. However, the degree of success of the implementation of
new ideas remains unclear.

The problem of developing and implementing an ideal curriculum in school
life is one of the eternal problems in pedagogy. Radical transformation of the content
of general education was carried out in post-Soviet Russia several times, and in each
case the dominant role of the driver of changes was assigned to the regulator
[Dneprov, 2004]. The previous stage of the reform dates back to 2007-2012. In a
short period of time, teams of experts have developed federal state educational
standards (hereinafter referred to as the Federal State Educational Standard), which
formed the basis for a major reform of general education in Russia. It is important
to note that recent articles devoted to understanding this reform demonstrate that
everything did not go as smoothly as expected (3 — see the Comments section)
[Sidenko, 2012; Kazantseva, 2018]. This example provides grounds for highlighting
the essential problem associated with the analysis of the curriculum as a result of the
regulator's influence on the educational system.

In our country, the discussion about teaching strategies and principles has a
long tradition and is controversial®. By the end of the first third of the 20th century,
the structure and content of the entire history course at school, as well as key
semantic units and accents related to the tasks of socialist construction and

2Decree of the President of the Russian Federation dated 05/08/2024 No. 314 "On Approval of the Fundamentals of
the State Policy of the Russian Federation in the field of historical education”. The text of the decree:
http://publication.pravo.gov.ru/document/0001202405080001 ?index=2 [access mode: 10.05.2024]

3For example: Vagin A.A. Methods of teaching history at school. M., 1972; Strazhev A.l. Methods of teaching history:
manual. M., 1964; Dairi N.G. Teaching history in high school: cognitive activity of students and learning
effectiveness. M., 1966; Lerner 1.Ya. Development of students' thinking in the process of learning history: a
manual for teachers. Moscow, 1982; Khlytina O.M. Theory and methodology of teaching history: an educational
and methodological complex. Novosibirsk, 2007.



economics, took shape. From this point on, it is possible to discover a consistent
development of teaching technology that would allow the implementation of the
described concept. In the 1950s and 60s, fundamental research in this field appeared,
fixing the problems of the role of teacher and student in the history lesson, the
concept of a source in the context of teaching, the classification of methods and
techniques for organizing the cognitive process. In the post-war period, Russian
didactics outlined a key trend in the transformation of teaching practices - from
reproductive tasks to active and problematic forms of learning, to rethinking the
student's status in the classroom and relationships with the teacher. A common
practice of experimental teaching (70s-90s. supported by a new generation of
educational researchers, it allowed to formulate clear, detailed and innovative ideas,
confirmed by studying the effectiveness of their application: forms of educational
research in history lessons, organization of debates and training in historical
argumentation skills, development of student independence, use of a variety of
historical sources, etc. Post-Soviet authors continued this tradition taking into
account the sharply changing public Context: teaching concepts have become more
diverse and come from different educational objectives*. Various methodological
schools appeared, whose representatives developed unique teaching technologies
based on philosophical premises [Zhuravleva, 2009; Zhuravleva, 2011; Strelova,
2022].

The emergence and development of educational standards at the beginning of
the XXI century has set a new vector of discussion: modern authors mainly focus on
the characteristics of the planned curriculum level (standards, regulations, general
education programs) and proceed from the linearity of its transformation during the
transition to other levels [Popova, 2016; Tarasova, 2011; Usova, 2007; Khutorskoy,
2012; Sidenko, 2012; Lazebnikova, 2018]. Declarative statements are widespread
that everything planned by the state during the educational reform must be
implemented, and the key factor determining the content of education is the unified
state exam (hereinafter referred to as the Unified State Exam). The development of
the discussion exclusively in this direction is especially characteristic of the social
sciences and humanities. Experts argue about what should or should not be added to
the curriculum [Aleksashkina, 2016; Katsva, 2005; Saplina, 2005; Soboleva, 2015;
Sorokin et al., 2017; Vyazemsky, 2017; Kuznetsov, 2008; Fedorov, 2021;
Zhuravleva, 2022]. The tradition of laboratory schools and teaching professional
communities, which, under the guidance of scientists, introduce new ideas, adjust
the proposed teaching technology and formulate the concept of learning, is gradually
disappearing.

Modern works convincingly show that pedagogical discussions in Russia, as
a rule, boil down to determining the tactics of implementing conventionally
approved educational content. Numerous speeches by domestic politicians (4 — see
the Comments section) and industry experts relate to regulations, infrastructure, and

4For example: Vyazemsky E.E., Strelova O.Y. Methods of teaching history at school: Practice. handbook for teachers.
M., 2001; Troitskiy Yu.L., Korchinsky A.V. Workshop "Text: reading strategies” // New philological Bulletin.
2010. No. 4; Aleksashkina L.N. Teaching history at school. From a pedagogical project to practice. Moscow, 2018.
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working conditions of teachers, but not to the analysis of the implementation of the
content formulated in normative documents in school lessons [Agranovich et al.,
2016; Lenskaya, 2008; Pinskaya et al., 2015; Sergeev et al., 2012].

The attention of researchers turns out to be focused on discussing teaching
methods and didactic content of the lesson, but in the absence of phenomenological
and experimental research in the field of history teaching, the question remains as to
what content of education is formalized directly in the classroom, that is, knowledge
about school reality, in particular about the realities of the history lesson, is actually
a deficit.

Thus, it can be stated that at the moment there is a gap in scientific knowledge
about what mechanisms exist for the transformation of the planned curriculum level.

Without clarifying this issue, it is difficult to imagine improving the
curriculum.

The degree of elaboration of the research topic

For a long time in post-Soviet Russia, the book by I.D. Frumin remained
practically the only work in which school reality was studied in the
phenomenological tradition (description of real practices and interactions that are
observed directly in the field of existence of the school itself) [Frumin, 1999]. Only
recently have new articles begun to appear again, developing the practice of
observing lessons [Alekseeva et al., 2019; Sergomanov, 2023]. All of them are
directly or indirectly connected with the staff of the Institute of Education "Higher
School of Economics Research University" (hereinafter - HSE). In these works, by
observing various aspects of school life (communication of participants in the
educational process, extracurricular interaction between teachers and students,
teaching practices, principles of lesson organization), assumptions are made about
hidden educational results and the content of effective teaching practices.

Under the influence of the staff of the HSE Institute of Education, changes in
the problems of scientific research in the field of curriculum studies have also
become noticeable. At the same time, several traditions are developing, focusing on
different aspects of curriculum studies. Some researchers focus on the
operationalization of concepts and the development of theoretical foundations for
the characteristics of the school curriculum [Sukhanova, 2022; Fedorov, 2023;
Avdeenko, 2023]. Some researchers began to pay attention to the hidden curriculum,
communication in learning and linguistic features of educational programs [Mishina,
2022; Krainova, 2023]. Other researchers turned to foreign experience to
demonstrate the productive potential of using different theories of the curriculum in
the context of studying the role of teachers in the educational reform process and
methodological features of curriculum design [Zubareva, 2015; Dolgaya, 2018;
Gasinets, 2022]. A common problem of these studies is the revision of well-
established domestic approaches in the field of analysis of the transformation of the
content of education. The traditional emphasis on normative reality, expressed in
discussions about the list of facts worth studying at school and how to "convey"



these facts to students, is gradually shifting towards using more complex and diverse
sociological, linguistic and phenomenological approaches.

However, these examples are rare exceptions, therefore, it can be argued that
the methodology has not been developed and tested in Russian pedagogical science,
which allows us to study the mechanisms of transformation of the content of
education.

Turning to foreign research demonstrates a different situation. Within the
framework of curriculum studies, the study of the process of implementing
educational reforms is an extremely popular topic [Ball, 1993; Endeley, 2021;
Jackson, 1992]. A curriculum is a very voluminous and broad concept for which
there is no single generally accepted definition. Depending on the research, it can be
understood as educational standards (goals, ideas, principles, learning outcomes);
the amount of knowledge and learning experience that students should have or have
had; teaching practices; educational environment, etc®.

The variety of approaches to the study of the problem of the content and
transformation of the curriculum has led to the formation of many research areas®.
At different times, the focus of scientists' attention has been focused on different
aspects of the educational process: the totality of knowledge and activity experience
that are necessary for a successful life and that students should possess, based on the
tasks and practices of social development [Dewey, 1902], the system of organizing
the educational process [Tyler, 1949], daily interaction between teachers and
students during lessons and between them at school [Jackson, 1992], the national
Educational standard and its associated curriculum [Akker, 2003]. The researchers
identified different aspects of the curriculum: social context (factors influencing the
success of students in mastering different types of results), infrastructure
(architecture of the educational environment), teachers (professional and value
portrait, conditions of preparation and entry into the profession), discursive reality
(linguistic structure of the curriculum in the process of its transformation), etc’.

The study of the curriculum as a product of education, the effectiveness of
which should be measured in school, is associated with the concept of gaps between
the levels of the curriculum [Bazhenov, 2022]. The gap between the levels of the
curriculum is understood as a discrepancy between the content of procedural or
disciplinary knowledge or teaching practices at different levels. Many studies have
been devoted to this issue [Ball S., 2011; Perryman J., 2017; Aoki, 1977], as this is
one of the key explanations why education reforms are difficult or ineffective.
Proponents of this approach fix the formalized content of education (the volume and
structure of the knowledge taught in each subject, requirements for teaching
practices, etc.) at each of the levels of the curriculum, and then correlate them with

SFor more information about the definition of the term curriculum, the content of education, knowledge and other key
terms of the dissertation, see the first chapter.

bhttps://infed.org/curriculum-theory-and-practice/

"For more information about the variety of possible problems in the field of curriculum studies and curriculum research
methodologies, see the first chapter.


https://infed.org/curriculum-theory-and-practice/

each other. In particular, it has been proven that government controls, textbooks and
standards can be focused on different educational outcomes, blurring the key accents
to which student education is devoted [Krause, 2021]. The emphasis on the
competence approach in the discussion of gaps during the great educational reforms
of the turn of the XX—XXI centuries led to the emergence of studies devoted to the
observation of lessons from the point of view of the implementation of state
requirements for the principles of teaching and selection of educational content.
Scientists have demonstrated using lesson observation maps that the regulator's
expectations of a radical transformation of education are only partially realized
[Galian, 2011; Morais, 2003; Yang, 2016]

Understanding the gaps between curriculum levels is one of the most effective
ways to find an answer to the question of what educational content reached a
particular lesson at school and why. Many authors are trying to identify the factors
contributing to the formation of gaps between the levels of the curriculum. It has
been shown that the discrepancy between the planned and implemented curriculum
levels may be related to the political context [Smail G., 2017], the rearrangement of
priorities due to the peculiarities of external control [Liu Y., Dunne M., 2005], one's
own identity [Tao J., Gao X., 2017; Obenchain K. M., 2016], political
representations [Sim J. B. Y., Print M., 2009; Wojcik T. G., 2010]. An attempt to
explain the emerging gap through the concept of agency is extremely productive
[Priestley M., Biesta G., Robinson S., 2015; Pyhilté K., Pietarinen J., Soini T.,
2014].

From our point of view, the methodology of the described works allows us to
talk more realistically and meaningfully about what the content of education actually
looks like at the moment. In most cases, it will involve an appeal to the description
of school reality, which brings the foreign tradition closer to Russian researchers of
recent years. The desire to identify the real content of education at school determines
the logic of the practical problem formulated earlier in the text, limiting the
theoretical framework to a phenomenological research approach. The analysis of all
levels of the curriculum involves a description of what the content of education is
formalized at each of them, as well as how it is transformed during the transition
from one level to another, therefore we will not try to explain to what extent and
why teachers do not comply with the educational standard. At the moment, there is
a shortage of knowledge in Russian didactics about how teachers interpret, select,
structure and teach the content of academic disciplines. The focus of our attention is
the description of this process of methodical transformation of the curriculum. This
is what made us turn to the theory of B. Bernstein [Bernstein, 2008].

Research problem

B. Bernstein identifies recontextualization as a key phenomenon explaining
the transformation of knowledge from science to the lesson. Recontextualization
occurs at all levels of the curriculum and wherever there are "arenas of struggle" for
the content of this knowledge (scientists who select certain approaches to
interpreting facts in science; officials and representatives of professional
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communities who create a certain list of facts and their explanations for standards
and exams; teachers in the classroom using certain ways to demonstrate and study
these knowledge) [Bazhenov, 2022]. In fact, the real content of education is
formulated through the attitudes and discursive practices of educational actors,
primarily teachers, who select and interpret what is recorded at the planned
curriculum level directly in the lesson [Maton, 2007; Moore, 2006].

Bernstein's theory makes it possible to theoretically substantiate, develop and
test an effective tool for identifying gaps between curriculum levels. Knowledge
about the phenomenon of recontextualization allows you to start a meaningful
discussion of the curriculum being implemented for evaluating and planning
changes in the school. The research path outlined in our work will allow us to
formulate a universal tool for analyzing gaps between different levels of the
curriculum.

Today, the situation in the field of teaching methods is not so much a dispute
"about what is due" as a lack of understanding of what exists (teaching practices and
"fixed reality"), which requires a tool that would make it possible to shed light on
the situation. That is, the scientific problem is to identify the mechanisms of
transformation of the curriculum in the process of its recontextualization during the
transition from level to level. This work correlates the analysis of domestic
pedagogical practices with the global scientific context, demonstrating similar
features of the phenomenon of recontextualization on the example of teachers of
Russian schools.

Based on the above, the purpose of the work is to theoretically substantiate,
develop and test a methodology for the study of curriculum recontextualization.

Based on the formulated goal and methodology of B. Bernstein, we propose
the following research strategy (tasks):

1. Describe the content of the planned, implemented and final levels of the
curriculum based on the cultural concept of the content of general education
(Krayevsky V.V.).

2. Characterize the pedagogical discourse of the planned, implemented and final
levels of the curriculum using the theory of B. Bernstein based on a selected
list of practices and knowledge from sources corresponding to each level (for
more information, see the section "Research Design").

3. To identify differences in the interpretations of the curriculum and strategies
for selecting educational content and pedagogical techniques between
teachers of a state (municipal) school based on coding interviews and
observations of lessons within the framework of the concept of W. Doyle.

4. Correlate the results of all steps to

a. ldentify gaps between different levels of the curriculum using the
example of a school history course.

b. Identify the phenomena of teachers' attitude to the content of education
(selection and interpretation strategies) using the example of a Russian
school.
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5. To formulate what limitations and opportunities the developed methodology
provides.

The object of the study is the content and methodology of general
education (school curriculum); the subject is the methodological transformation of
the curriculum in the process of designing the content of education by the teacher
and its implementation in the classroom.

Research questions.
1. How is knowledge transformed from the planned level of the curriculum to
the attained level?
2. How to trace the recontextualization of the curriculum?
3. How do teachers classify and frame?

Research methodology

The methodology of our research is based on three approaches, each of which
allows us to describe and explain one of the stages of knowledge transformation at
different levels of the curriculum: the theory of recontextualization (B. Bernstein),
the cultural concept of the content of general education (M.N. Skatkin, I.Ya. Lerner,
V.V. Kraevsky), the idea of presenting the lesson as a place of content formalization
curriculum (U. Doyle).

B. Bernstein's theory of the phenomenon of recontextualization allows us to
record and describe the process of transformation of the curriculum at all its levels
as a result of the interaction of teachers, students and "voices". The latter are
structures of pedagogical discourse that frame and classify the interpretations and
teaching strategies of teachers. The sources of "voices" can be regulatory documents,
government diagnostics, educational background and professional experience of a
teacher.

The classification allows you to find out what knowledge, to what extent and
in what form reached the lesson. Framing demonstrates which teaching approaches
are implemented in the classroom based on how students' learning is designed.

The cultural concept of the content of general education assumes that its four
components pass through the sieve of the state regulator and are transformed from
the environment of science (culture) as the sum of the accumulated experience of
society in a set of learning outcomes and principles fixed in the standards [Lerner,
1975; Serikov, 2017; Osmolovskaya, 2017]. The authors of the cultural concept
identify five levels at which the content of education, consisting of four components,
is formalized, and the process of its transformation is characterized through the
concept of "pedagogization”. The comparison of these concepts with the terms
"curriculum™ and "recontextualization” indicates their common didactic nature — in
both theories, the authors write about the decisive role of the teacher in the process
of transforming knowledge and practices during the transition to the school and
teaching level. The five levels of educational content described by the authors of the
cultural concept correspond to the levels of the curriculum: the level of theory and
the academic subject to the planned level of the curriculum, the level of educational
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material and the implemented content to the realized level of the curriculum, the
level of student results to the achieved level of the curriculum. We believe that,
taking into account theoretical and empirical limitations, within the framework of
our research, it is possible to fix the terminological similarity of the concepts of
"curriculum™ and  “educational  content”,  "recontextualization" and
"pedagogization”, "curriculum levels" and "educational content levels". Thus, the
cultural concept allowed us to characterize the concept of "knowledge" at all levels
of the curriculum through the characterization of its four components.

The consideration of lessons with the help of observation maps is based on
the concept of W. Doyle [Doyle, 1992]. His key idea is that the lesson is a place of
formalization of the curriculum content, which represents its transformations
resulting from the selection of didactic units and teaching strategies of the teacher.
This means that by describing the practices of organizing students' learning
activities, as well as the discursive practices of teachers, you can use content analysis
to get a list of answers to the question of what knowledge and principles of learning
"reached" the lesson. The theory of U. Doyle allowed us to record the content of the
teaching practices that we described. An important limitation of this approach is to
study exclusively the lesson and the learning practices within it.

Thus, the use of the above theoretical concepts allows us to trace the entire
path of the curriculum transformation.

Research design

A key step in the process of studying the transformation of the curriculum is
to identify and describe the codes of educational knowledge that make up the
pedagogical discourse at each level of the curriculum. To do this, supporters of B.
Bernstein's theory correlate the content of different levels of the curriculum with
each other [Krause, 2021], therefore, we have characterized the content of the four
components of the cultural concept at the planned, implemented and achieved levels
of the curriculum.

To describe the available cognitive activity experience® were selected several
topics from the Russian history course: 1) the reign of Ivan IV, 2) the reign of Peter
I, 3) the reign of Alexander Ill, 4) The Civil War in Russia, 5) culture and way of
life of the peoples of Russia of different eras (painting, architecture, sculpture,
science, education). These topics are of the greatest interest because there is no
consensus in academic science regarding the interpretations of the reigns of the listed
sovereigns and periods. Their estimates differ polaristically and vary depending on
the epoch. The theme of Russian culture from different eras is highlighted separately,
because it significantly illustrates the mechanisms of recontextualization, when each
subsequent interpretation generates a new understanding and a gap between the
levels of the curriculum. In addition, the variety and abundance of factual material
and methodological solutions of colleagues are available to history teachers on the
presented topics. Their selection and structuring reflect the basic rules for the

8In the context of history at school, the experience of cognitive activity will include assessments and facts on each
topic selected by the regulator, the authors of methodological manuals, and teachers.
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formation of pedagogical discourse, especially when we talk about what exactly is
checked in the control papers based on the results of studying the selected topics.

To describe the experience of reproductive activity, we took several skills that
are fixed in the national educational standard and are mandatory components of the
competence of historical cognition: the establishment of cause-and-effect
relationships, definitions of concepts, and the compilation of a historical argument.
We have described the content of each skill at the level of an ideal planned
curriculum based on pedagogical literature [Talyzina, 1998; Bazhenov, 2022;
Ivanova, 2021].

To describe the experience of creative activity, we analyzed what underlies
the design of the study of subject content in the classroom: what tasks, problems,
and questions are core to the history course and to what extent they correspond to
the principles of teaching laid down in the educational standard [Galian, 2011;
Morais, 2003; Yang, 2016].

To describe the experience of emotional-value relationships, we characterized
the existing opportunities for students to relate to their own values, personal
assessment of what is happening in the lesson and the permissibility of different
interpretations of the phenomenon or event being studied.

Figure 1. Characteristics of research sources.

Intended historical and pedagogical monographs

FGOS, FOP, IKS

implemented summaries — 100 lessons, teaching aids from the UMK, competitive
level lessons for the last three years

interviews with teachers and attendance of lessons with an observation
card; 16 teachers, 62 lessons

attained VPR, MCKO, GIA (OGE, EGE)
level

In order to identify the content of each of the components of the cultural
concept at different levels of the curriculum, it is important to identify sources of
legitimization of discourse that allow classifying the code, the so-called "keepers of
isolating categories™ [Bernstein, 2008]. Figure 1 illustrates the general logic of the
study: each level of the curriculum corresponds to its own source and its own data,
which allow us to reasonably judge whether what is the content of education
presented at this level? At the first stage, we described the codes of educational
knowledge at the planned and achieved levels, and then traced how the
methodological transformation of these "voices" of the context takes place at the
realized level. This procedure allows you to trace from which "voice" knowledge or
practice is borrowed, forming the pedagogical discourse of the lesson. Detailed
comparative tables in which the collected data are recorded are given in the relevant
paragraphs of the study.
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The interpretations of the actors of the educational process at the realized level
of the curriculum include representations of the "transmitting" discourse about the
goals of school education and their own subject, about teaching practices and the
expectations of the state regarding the content of education.

From our point of view, these interpretations can be found in what "desirable"
guidelines the authors offer when developing methodological manuals. They
demonstrate how the teams of authors of educational and methodological complexes
interpret the planned content for teachers, which components of the educational
content are selected and how they are structured®. The lessons given during the
Teacher of the Year of Russia competition shed light on the model perception of the
selected educational content by teachers themselves — how they assume they need to
work to meet the request of the state (history lessons for 2020-2022 were used).
Lesson summaries posted on popular teacher websites?, it demonstrate how
individual teachers interpret the content of education — the conditional mainstream
of the professional community, within which most teachers reason (100 lessons from
professional portals of teachers were studied — 20 of the most popular lessons for
each of the topics selected for research). All sources date from 2018-2024%, since it
was during this period that control over the school curriculum began to increase (and
in particular with regard to history).

The last stage of recontextualization takes place at school. In foreign
historiography, the study of recontextualization is necessarily accompanied by an
analysis of lessons and interviewing teachers [Sikoyo, 2007; Galian, 2011; Morais,
2003; Yang, 2016; Perryman, 2017]. The role of the teacher in these studies is
characterized by how he selects interaction practices that regulate attitudes to
meanings (what and why he selected — classification), and the distribution of power
in the lesson characterizes structuring (it occurs in the teacher's mind and therefore
it is necessary to interview).

Our study included lessons attended by 16 teachers at a Russian public school
in a million-plus city. This school is an educational complex that unites eleven
buildings, in which teachers work in pre-school, primary, basic and secondary
general education programs. The research (taking lessons and conducting
interviews) took place from January 2023 to February 2024. It was attended by 16
teachers working at the level of basic general and secondary general education (4
teachers from each building, where there are programs of the appropriate levels of
education). The sample includes all areas of academic disciplines based on sciences
(philology, mathematics, history, natural sciences). The 16 participants in the study
included teachers of Russian language and literature (4), mathematics (4), history

°The study examined methodological manuals and over-the-counter developments for all educational and
methodological complexes on the subject "History of Russia™ in the federal list of textbooks.

10Used sites and groups: https://vk.com/club217133794; https://vk.com/history_teacher_school;
https://vk.com/club19324998; https://vk.com/storyafterlessons; https://uchitelya.com; https://ped-kopilka.ru;
https://www.lurok.ru/; https://infourok.ru/; https://nsportal.ru/; https://multiurok.ru/; https://kopilkaurokov.ru/.

1\Wwith the exception of the methodological manuals for the UMK by E.V. Pchelov, P.V. Lukin, since they were not
updated after the appearance of the ICS and the last big change in the requirements for the GIA.
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and social studies (3), physics (1), computer science (1), biology (1), geography (1),
English (1). Each teacher was analyzed for 3-6 lessons at different stages of the
passage of topics from setting goals and learning new things to consolidating what
has been learned and summarizing. A total of 62 lessons were attended. It was
important for us to study the teaching of a variety of subjects in order to demonstrate
the lack of connection between the subject being taught and the mechanisms of
curriculum transformation. The above sample is explained by the phenomenological
nature of our research. First of all, we sought to describe, fix and propose a typology
of teaching practices, as well as using qualitative methods to identify the teaching
strategies used, which required extensive interviewing of respondents and in-depth
acquaintance with their activities. It seems that a small sample size, which presents
different subjects, paths to the profession, professional positions, etc., is relevant for
solving the set research tasks.

The lesson observation map was compiled within the framework of the
tradition of qualitative observations of teaching practices, which is based on
studying the context of events in the lesson and trying to find a "frame of
understanding” that will decode what meaning is hidden behind certain
actions/words in the lessons [Wragg, 2012]. The phenomenological explanation of
the connection of teaching practices and discourse with the observed aspects of the
lesson is justified by the theory of B. Bernstein'?. Each observation included the
preparation of a written report on individual elements of the lesson: "goal setting™,
"student learning activities", "discussion and discussion in the lesson". The
highlighted elements characterize the ratio of the role of the teacher and the student
in the lesson from the point of view of control over pedagogical discourse: who
determines the purpose of the lesson, opportunities for students to influence the pace
of the lesson / forms of interaction, the degree of encouragement of independent
statements of students, etc. All the components of the potential transfer of control
over the content of the lesson, encoded in these three elements, are key, because they
allow you to fix the classification and framing.

Then the content of each element of the lesson, recorded in the form of the
teacher's statements'®, was placed in the range between the opposite modes of
"power over the curriculum”, where the student's power is on one side and the
teacher's power on the other (Figures 2.1-2.3 show quotes from teachers whose
lessons were analyzed during the study).

Figure 2.1. Goal setting options.

12*Challenging contexts are tasks and forms of interaction in the classroom" [Bernstein, 2008].

13The text product from the written report on the results of observation, which practically embodies the visible part of
the lesson as a place of cultural reproduction, is what the teacher says (expressing the code in the form of words
in the lesson) [Bernstein, 2008].
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Our topic today is
repeating the
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equation using

<The power of the teacher

Today I propose
three options for
what to do: study the
next topic, work out

Which characters of
“War and Peace"
will we discuss
today?

The power of the studen>

Can your proposed
definitions of crises
be worked out in the
states of the 17th

\ 4

What problems of
the physical
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Earth do you care

about? Let's start
studying some of
this today.

formulas for
factoring.

previous
assignments, and
prepare for the
MCCO.

century?

The questions that allowed us to place statements within the described range
were compiled on the basis of research conducted within the framework of the theory
of B. Bernstein [Bernstein, 2008; Junghyun, 2021; Sikoyo, 2007; Galian, 2011]: at
what point in the lesson and what was the opportunity to choose, where and in what
could the student show independence, what percentage (part of the lesson) was
occupied by the activity of the teacher / student, from which the idea of the lesson is
based (the basis for goal setting), who keeps control over the pace of the lesson / the
purpose of the lesson / forms the work and interaction of students / types of tasks,
through whom and how the discussion is organized, who and how keeps the
understanding of the correctness of the tasks and answers performed, how much time
Is given to students to comprehend and think about the task or question.

Figure 2.2. Options for organizing the development of the studied theory

<

The power of the teacher

The power of the studen>

We go to the
blackboard and take
turns solving the
examples from the
textbook. The rest do
it at their own speed.

Create many types
of files on computers
and check each
other's tables in the
notebook to see if
you have
remembered all the
extensions.

Discuss with your
desk neighbor what
artistic techniques
were used by the
author for the
portrait of the hero
that we have just
compiled. Give
examples from the
text.

If you have
highlighted another
main idea, then
come forward with
it, explain why you
understood the

reason for the reform

so well.

Consideration of the pedagogical discourse formalized in the lessons in line

with these issues allowed us to identify the explicit / implicit characteristics of the
three basic rules of recontextualization (hierarchical, sequential, normative)*4, which

14visibility here [of structuring and classification codes — author's note.] can be mistaken for reality" [Bernstein,
2008].

16



allow us to correlate teacher quotations with one of the poles of each observed
element of the lesson?®.

Figure 2.3. Discussion organization options.

< The power of the teacher The power of the studen>
v 4
Wait, what did you You see, it's not Does everyone agree | | He believes that it is Who will try to
write here? Fix it. exactly that, this with this answer? possible to change summarize what has
word has a different the extension. Let's been said so that we
meaning. This is the check it on can argue? What
only way to do it computers. convinced you of
here. your classmates'
answers? What
raised doubts?

To recognize the "voice" of contexts (which determines the teaching strategies
of teachers) that influence classification in the process of recontextualization, we
conducted semi-structured interviews with all respondents [Belanovsky, 2001;
Kvale, 2003]. The proposed method of in-depth interviews allowed us to see
individual interpretations of the planned curriculum, how and why the content is
selected, and most importantly, it allowed us to consider in detail the discourses that
guide different teachers in different contexts [Busygina, 2022].

The initial framework of the guide was determined by research questions and
the theory of B. Bernstein. Based on this, we have formulated large topics for
discussion, which were analyzed by foreign colleagues in the phenomenological
analysis of schools [Junghyun, 2020; Wright, 2012; Sikoyo, 2007], and then on their
basis they have already compiled blocks of questions for the guide: educational and
career path in the profession, professional and value attitudes regarding the content
of education / the role of teachers and students in the learning process,
methodological features of lesson design, reflection on their own teaching practices,
barriers and opportunities in the implementation of pedagogical ideas.

Figure 3.1. Types of teachers identified and described as a result of empirical
research.

5For more information about the three rules, see the second chapter of the research.
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According to the "thematic principle"”, we encoded possible answers into
several categories in order to then trace the possibility of detecting typological
answers between teachers who share similar approaches to teaching, professional
attitudes regarding the content of education and the role of the student and teacher
in the lesson, with common stages of entering school life. The correlation of close
answers into different categories revealed a typology of teachers based on different
strategies for selecting educational content (Figure 3.1). With each new interview
and subsequent analysis, the categories were supplemented and expanded. Each type
characterizes a certain pedagogical discourse, which reflects the power-control ratio
in the lesson, the mechanisms of recontextualization and the system of meanings in
which the teacher describes himself, his lesson and his teaching methodology
(Figures 3.2-3.4 reflect the basic codes associated with different types of teachers).

Each code is illustrated in the corresponding paragraph with quotes from
interviews and correlated with conclusions regarding the classification and framing
obtained based on observing the lessons of the teachers studied. The assignment of
the code was based on the rules of B. Bernstein, which form the pedagogical
discourse [Bernstein, 2008].

Figure 3.2. Types of teachers based on the extent to which they control the
educational activities of students and how their professional position was formed.
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As a result of the research, we have identified three types of teachers who
differ in the principles of organizing students' educational activities in the classroom;
students' opportunities for freedom; an internal motive that keeps them in the
profession; a source of professional credo (Figure 3.2).

The balancing teacher is familiar with several didactic systems; he believes
that a school can perform different educational tasks depending on the needs of the
main actors (regulator, students, parents, public associations, business community,
etc.). In this regard, teachers of this type try to balance between an abundance of
requests and give more freedom of action to students to create conditions in which
students begin to influence the pace of the lesson, goal setting and even the selection
of cognitive experience. At the beginning of his professional career, a traditionalist
teacher was influenced by one pedagogical tradition, which he successfully adopted
and continues to implement throughout his career. That is why teachers of this type
are intolerant of alternative concepts of education, expect support from the team and
talk about the role of students from the perspective of the tradition that they value-
share and manifest in their lessons (in particular, this is how supporters of both
developmental learning and more dogmatic approaches find themselves in one group
at the same time). In the first years of work at school, a contextual teacher finds
himself alone with his mistakes without any support, intuitively choosing techniques
to overcome them. This leads to the fact that teachers of this type try to fully control
all the actions and words of students in the lesson, consistently correcting them
towards the correct way of behavior and answers (explicit rules of hierarchy and
normative criteria in the lesson).

Figure 3.3. Types of teachers, identified based on the degree of their control over

the educational activities of students and the subject of recontextualization in the
classroom.
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As a result of the study, we found that in the lessons of a balancing teacher,
both knowledge and practices (methods, techniques, technologies) are
recontextualized due to the desire to find a balance between the capabilities of
students, the expectations of parents, the requests of the state and the idea of what
can help students at the current moment. As a result, the balancing teacher may even
allow students to remove some topics from the curriculum due to lack of interest in
them. The roles of students in his lessons are described through a variety of social
experiences, and their own failures are reflected as a path to further professional
growth. A traditionalist teacher follows the curriculum offered by the regulator, but
the structure of the topics studied, their sequence, and the volume of each topic in
the general plan of the year may already change depending on the needs of the
teacher. The forms of submission of the selected list of knowledge and the ways of
studying them depend on the pedagogical tradition shared by them, therefore, in the
lessons of teachers who share the ideas of constructivist didactic systems, there will
be more opportunities for students to manifest freedom, and in the lessons of
supporters of more academic and dogmatic concepts there will be fewer
opportunities for students' freedom. In the lesson of a contextual teacher, nothing
from textbooks, methodological manuals and state diagnostics is subject to
recontextualization (what is missing there is missing both in the teacher's perception
and in his lesson; what is present there is reproduced almost verbatim); the idea of
following the curriculum prevails, in which only the volume and accents can be
adjusted in some cases. Students in interviews with teachers in this group are
described through the functions they should perform, as well as the degree of their
compliance (how good the students are in their role as students).

Figure 3.4. Types of teachers based on how their professional position was formed
and what is being recontextualized in their lessons.
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In the process of coding interviews and analyzing lessons, we found that some
teachers find themselves on the border between different strategies (Y1, Y5, Y12).
In particular, the mathematics teacher (U12) has clear and specific ideas about the
tasks of the school, adheres to a single pedagogical concept and repeats several times
in interviews how difficult it is for him to communicate with colleagues of other
professional beliefs. In addition, he adopted pedagogical views from the only mentor
in the process of working at the current school, but already during our study, this
respondent began to get acquainted with alternative concepts and rapidly expand the
boundaries of his ideas about the possibilities of other didactic systems. This began
to influence his lessons, and eventually reflected in the answers during the interview.
Such a case (as in the case of U1 and U5) suggests that this typology, on the one
hand, can be exhaustive to explain the phenomena of teaching — teachers develop
within these three types. However, this thesis requires more serious verification. On
the other hand, we have clearly fixed the possibility of changing the teaching strategy
during professional life, which means that teachers' beliefs and practices can
undergo changes even after the end of professional formation.

The collected data allow us to establish ways of methodical transformation of
the curriculum.

Conclusions of the study.
Research question: How is knowledge transformed from the planned
curriculum level to the final one?

1. As a result of the study, the widely spread idea among experts was refuted
that the four components of the cultural concept of the content of general
historical education in the process of recontextualization are linearly reduced
to a list of facts that are mandatory for study.

a. The content of the cognitive activity experience during the transition
from the ideal planned level of the historical curriculum to the other
levels weakly correlates with the pluralism of interpretations
characteristic of humanitarian knowledge.

b. The content of the experience of reproductive activity, the experience
of creative activity and the experience of emotional and value relations
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during the transition from the ideal planned level of the historical
curriculum to the formal planned one remains unchanged, but already
at the level of the perceived realized curriculum and the final achieved
procedural knowledge and humanitarian arguments used in historical
science are replaced by disciplinary knowledge. The study allows us to
state that the ways of thinking characteristic of science are developed
and tested only at the level of the current implemented curriculum only
by those teachers who share the relevant pedagogical tradition (for
example, developmental learning) or own its practices.

c. The content of the experience of creative activity and the experience of
emotional and value relations is preserved during the transition from
the ideal planned level of the historical curriculum to the formal
planned one, but completely disappears during the further transition to
the perceived realized and final achieved levels, and at the same time
arises at the level. The implementation of these components of the
educational content at the level of the current implemented curriculum
correlates with which of the three teaching strategies identified in the
study the teacher belongs to.

Research question: How do teachers conduct classification and framing?

2. We have refuted the widespread perception of experts about the linear
recontextualization of teaching practices, which are simplified from one level
of the curriculum to another. In fact, the practices that deviate most from the
standard are presented at the level of the perceived implemented curriculum,
which demonstrates how teachers perceive the state and public order in the
field of education. The strategies of teaching and selecting the content of
education, presented at the level of the current implemented curriculum, are
the result of the influence of many contexts.

a. The formal planned curriculum level, focused on constructivist
educational theory, sets a strong classification and weak framing of
pedagogical practices, fixing clear and specific requirements for
teachers based on system-activity and competence approaches.

b. Competitive lessons, teaching aids and teacher's notes are focused
exclusively on the lecture format and “reproductive / programmable
learning™ (repeating the sum of facts from the standard after the
teacher), set the norm that reduces all the diversity and potential of
teaching strategies. The principles of training laid down in the standard
are not being implemented.

Research question: how to trace the recontextualization of the curriculum?

3. The protected research methodology includes the study of 1) the
characteristics of the "voices" of the context that form the teacher's
pedagogical discourse, which include the planned and final levels of the
curriculum, 2) the teacher's path to the profession and his professional
formation, 3) professional values and attitudes of the teacher, 4) teaching
principles, 5) reflection on one's own activities at school and the applied
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practices in the lesson. The characterization of each "voice" is carried out by
describing the mechanisms of classification and framing based on a specific
set of data: regulatory documents, the content of state diagnostics, interviews,
lesson observation.

4. The key indicators of the developed methodology determine the nature of the
teacher's teaching strategy: his professional position, the principles of
selection and interpretation of the educational content and control over the
pedagogical discourse of the lesson.

Theoretical and practical significance of the research results

Within the framework of this study, our focus was on how the transformation
of the content of general education in Russian schools takes place: from what is fixed
in regulatory documents to the actual implementation in lessons and the
development of students. The identification of the mechanisms of such
transformation provides a clearer idea of what of the planned educational reform has
actually had an impact on educational practices.

Russian researchers have accumulated diverse and extensive experience in
methodological discussions and the development of teaching technologies. Today,
any teacher can find the necessary teaching techniques and methods in the Soviet
and post-Soviet pedagogical tradition. The introduction of new educational
standards and educational programs in the 21st century has set a limited vector of
theoretical searches, provoking a wave of publications on the formally fixed content
of education and the selection of didactic units. Behind these numerous scientific
and methodological discussions, the essential problem of the causes of the gap
between the levels of the curriculum, characteristic of foreign studies, has been lost.

The developed, theoretically grounded and proven methodology, combining
the ideas of the cultural concept of the content of general education, B. Bernstein's
theory of pedagogical discourse and W. Doyle's concept of the lesson as a place of
formalization of the curriculum, allowed us to discover that recontextualization does
not occur linearly in the logic of simplification from the standard to the lesson, as
Russian experts suggest. We have seen examples of constructivist pedagogical ideas
in regulatory documents, in teacher interviews, and in school lessons. At the same
time, the widespread thesis about the huge impact of the USE content on what is
happening at school was confirmed, however, the nature of this influence is not as
total as it is traditionally described.

The proposed research methodology allows us to trace the recontextualization
of the curriculum from a scientific fact to its formalization in a classroom at school.
The study presents the results of the first approbation. It has a number of limitations
related to the presented sample. The described types of selection of educational
content at the level of the implemented curriculum, common among teachers, require
rechecking on a larger sample, which would include differences in the types of
terrain, the size of the settlement, and the teaching experience of teachers. Perhaps
it makes sense to characterize the interregional specifics in the future. In the future,
it is also necessary to expand the selection of subjects at other levels of the
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curriculum (planned and achieved) — without this, it is hardly possible to draw final
conclusions about the transformation of the content of general education in Russia.
We also did not address the issue of other levels of education, which require separate
studies using the same methodology. Finally, the study of the perceived realized
level of the curriculum involves the inclusion in the sample of methodological
manuals and extracurricular developments in other subjects, without which the
conclusion about the existing convention in the interpretations of teachers regarding
the state's request for the experience of cognitive and reproductive activity does not
sound completely convincing.

However, the research tool itself turns out to be a productive way to figure out
what practitioners and managers should consider when implementing new
educational solutions, what methodological manuals should be, and how to
implement the new content of general education.

24



References

1. Avdeenko N.A., CHencova A.A. Teoreticheskie osnovaniya dlya
sravnitel'nogo analiza uchebnyh programm po slovesnosti: obzor
zarubezhnyh podhodov // Voprosy obrazovaniya. 2023. Ne 1. URL:
https://cyberleninka.ru/article/n/teoreticheskie-osnovaniya-dlya-
sravnitelnogo-analiza-uchebnyh-programm-po-slovesnosti-obzor-
zarubezhnyh-podhodov (data obrashcheniya: 10.05.2024)

2. Agranovich M. L. i dr. Rossijskie uchitelya v svete issledovatel'skih dannyh.
M.: Izdatel'skij dom NIU VSHE, 2016. — 320 s.

3. Aleksashkina L.N. Evolyuciya obrazovatel'nyh standartov i shkol'nye kursy
istorii (1990-e-2010-e gody) // Prepodavanie istorii i obshchestvoznaniya v
shkole. - 2016. - Ne 4. - S. 20-32.

4. Alekseeva K.V. i dr. (Ne)obychnye shkoly: raznoobrazie i neravenstvo.
Moskva: Izdatel'skij dom NIU VSHE, 2019. — 232 s.

5. Bazhenov O. A. Rekontekstualizaciya v sisteme podhodov k izucheniyu
soderzhaniya shkol'nogo obrazovaniya // Otechestvennaya i zarubezhnaya
pedagogika. 2022. Ne6.

6. Belanovskij S.A. Glubokoe interv'yu: Uchebnoe posobie. — M.: Nikkolo-
Media, 2001.

7. Bernstejn B. Klass, kody i kontrol': struktura pedagogicheskogo diskursa [per.
I.V. Borisovoj]; Mosk. vyssh. shk. social'nyh i ekon. nauk. — M.:
Prosveshchenie, 2008. — 272 s.

8. Busygina N. P. Kachestvennye i kolichestvennye metody issledovanij v
psihologii: uchebnik dlya vuzov. M.: Izdatel'stvo YUrajt, 2022. — 423 s.

9. Vyazemskij E.E., Strelova O.YU. Nauchno-metodicheskie podhody k
razrabotke novyh vidov sovremennogo uroka istorii // SHkol'nye tekhnologii.
2017. Nel. URL: https://cyberleninka.ru/article/n/nauchno-metodicheskie-
podhody-k-razrabotke-novyh-vidov-sovremennogo-uroka-istorii (data
obrashcheniya: 24.05.2022).

10.Gasinec M.V. Rol' uchitelya v realizacii reform soderzhaniya obrazovaniya:
opyt zarubezhnyh issledovanij // Pedagogika i psihologiya obrazovaniya.
2022. Ne 1. URL: https://cyberleninka.ru/article/n/rol-uchitelya-v-realizatsii-
reform-soderzhaniya-obrazovaniya-opyt-zarubezhnyh-issledovaniy (data
obrashcheniya: 10.05.2024).

11.Didaktika srednej shkoly. Nekotorye problemy sovremennoj didaktiki.
Uchebnoe posobie dlya studentov in.-tov. Pod red. M.A. Danilova i M.N.
Skatkina. M.: Prosveshchenie, 1975. — 303 s.

12.Dneprov E.D. Obrazovatel'nyj standart — instrument obnovleniya
soderzhaniya obshchego obrazovaniya // Voprosy obrazovaniya. 2004. Ne3.
URL: https://cyberleninka.ru/article/n/obrazovatelnyy-standart-instrument-
obnovleniya-soderzhaniya-obschego-obrazovaniya (data obrashcheniya:
15.06.2022).

13.Dolgaya O.l., Tagunova I.A., SHaposhnikova T.D. Konstruirovanie
obrazovatel'noj real'nosti: kurrikulyarnye reformy v stranah postsovetskogo

25



prostranstva //  SHkol'nye tekhnologii. 2018. Ne 3. URL:
https://cyberleninka.ru/article/n/konstruirovanie-obrazovatelnoy-realnosti-
kurrikulyarnye-reformy-v-stranah-postsovetskogo-prostranstva (data
obrashcheniya: 10.05.2024).

14.ZHuravleva O.N. Puti rasshireniya gumanitarnosti metodicheskogo
obespecheniya processa osvoeniya soderzhaniya shkol'nyh predmetov //
Problemy sovremennogo pedagogicheskogo obrazovaniya, 2022. Ne 77-2.

15.ZHuravleva O.N., Polyakova T.N. Gumanitarnost' kak metodologicheskij
princip obnovleniya soderzhaniya sovremennogo obrazovaniya // CHIO.
2009. Nel. URL: https://cyberleninka.ru/article/n/gumanitarnost-kak-
metodologicheskiy-printsip-obnovleniya-soderzhaniya-sovremennogo-
obrazovaniya (data obrashcheniya: 17.01.2024).

16.ZHuravleva O.N. Gumanitarnosoobraznaya model' uchebnogo soderzhaniya
kak sredstvo formirovaniya gumanitarnosti lichnosti shkol'nika // ITS. 2011.
Ne3. URL: https://cyberleninka.ru/article/n/gumanitarnosoobraznaya-model-
uchebnogo-soderzhaniya-kak-sredstvo-formirovaniya-gumanitarnosti-
lichnosti-shkolnika (data obrashcheniya: 17.01.2024).

17.Zubareva E.V., Suhomlin V.A. Kurrikulumnaya paradigma — metodicheskaya
osnova sovremennogo obrazovaniya // Sovremennye informacionnye
tekhnologii I IT-obrazovanie. 2015. Ne 11. URL:
https://cyberleninka.ru/article/n/kurrikulumnaya-paradigma-
metodicheskaya-osnova-sovremennogo-obrazovaniya (data obrashcheniya:
10.05.2024).

18.lvanova YU., Savel'eva I. M., Sokolov P. Klio v zazerkal'e: Istoricheskij
argument v gumanitarnoj i social'noj teorii. M.: Novoe literaturnoe obozrenie,
2021. 536 s.

19.Kazanceva S.lI. Vnedrenie obrazovatel'nyh standartov. SHag pervyj:
administrativnyj sostav // Vestnik nauki i obrazovaniya. 2018. Nel (37).

20.Kacva L. A. Prepodavanie istorii v sovremennoj rossijskoj srednej shkole:
problemy 1 perspektivy // Voprosy obrazovaniya. 2005. Ne2. URL:
https://cyberleninka.ru/article/n/prepodavanie-istorii-v-sovremennoy-
rossiyskoy-sredney-shkole-problemy-i-perspektivy  (data obrashcheniya:
24.05.2022).

21.Kvale S. Issledovatel'skoe interv'yu. — M.: Smysl, 2003.

22.Krajnova P.O. Kul'tura umalchivaniya: tabuirovannye temy v shkol'nom
obrazovanii // Mir psihologii, 2023. Ne 4. S. 38-55.

23.Kuznecov A.A. O shkol'nyh standartah vtorogo pokoleniya // Municipal'noe
obrazovanie:  innovacii 1  eksperiment. = 2008.  Ne2.  URL:
https://cyberleninka.ru/article/n/o-shkolnyh-standartah-vtorogo-pokoleniya
(data obrashcheniya: 22.04.2022).

24.Lazebnikova A.YU., Ivanova L.F. Kak sozdavalos' sovremennoe shkol'noe
obshchestvoznanie // Otechestvennaya i zarubezhnaya pedagogika. 2018. T.2,
Ne 1(47). S.79-90.

26



25.Lenskaya E. A. Kachestvo obrazovaniya i kachestvo podgotovki uchitelya
//\Voprosy obrazovaniya. — 2008. — Ne. 4.

26.Mishina S.V. Tekhnologiya skrytogo kurrikuluma v processe obucheniya
budushchih  ekonomistov //  TTPS. 2024. Ne 4 (62). URL:
https://cyberleninka.ru/article/n/tehnologiya-skrytogo-kurrikuluma-v-
protsesse-obucheniya-buduschih-ekonomistov (data obrashcheniya:
10.05.2024).

27.0smolovskaya I. M. I. YA. Lerner o processe obucheniya: sovremennoe
prochtenie // Otechestvennaya i1 zarubezhnaya pedagogika. 2017. Ne3 (39).

28.Pinskaya M. A., Lenskaya E. A., Ponomareva A.A., Brun |. V., Kosareckij S.
G., Savel'eva M. B. CHto my uznali o nashih uchitelyah i direktorah?
Rezul'taty mezhdunarodnogo sravnitel'nogo issledovaniya TALIS-2013 //
Narodnoe obrazovanie. 2015.

29.Popova N.E., Imasheva A.l. Finansovye obrazovatel'nye lakuny v FGOS SOO
I sposoby ih eliminirovaniya // Pedagogicheskoe obrazovanie v Rossii. 2016.
No2.

30.Saplina E. V. Problemy istoricheskogo obrazovaniya // Voprosy
obrazovaniya. 2005. No2. URL: https://cyberleninka.ru/article/n/problemy-
istoricheskogo-obrazovaniya (data obrashcheniya: 24.05.2022).

31.Sergeev N. K., Serikov V. V. Priroda pedagogicheskoj deyatel'nosti i
sub"ektnyj mir uchitelya //CHelovek i obrazovanie. — 2012. — Ne. 1.

32.Sergomanov P.A. i dr. Sociologiya uroka: diskursivhaya organizaciya
rezul'tativnyh uchitel'skih praktik // Voprosy obrazovaniya. 2023. Nel.

33.Sidenko A.L. O modeli podgotovki shkol k realizacii FGOS vtorogo
pokoleniya // Obrazovanie 1 nauka. 2012. Nel.

34.Serikov V. V. Didaktika Lernera: idei i ih razvitie // Otechestvennaya i
zarubezhnaya pedagogika. 2017. Ne3 (39).

35.Soboleva 0O.B. Metodologicheskie podhody k otboru predmetnogo
soderzhaniya kursov obshchestvoznaniya // Nizhegorodskoe obrazovanie. -
2015. - Ne5. - S. 16-23.

36.Sorokin A.A., Polovnikova A.V., Saplina E.V., Rutkovskaya E.L. Obnovlenie
soderzhaniya 0Snovnogo obshchego obrazovaniya: Istoriya.
Obshchestvoznanie. — M.: Nekommercheskoe partnerstvo «Avtorskij Kluby,
2017.—-40s.

37.Suhanova T.V. Filosofskie i social'nye osnovaniya sozdaniya shkol'nyh
uchebnyh planov v zarubezhnyh stranah // Cennosti 1 smysly, 2022. Ne 6. S.
67-83.

38.Talyzina N. F. Pedagogicheskaya psihologiya: Ucheb. posobie dlya stud. sred.
ped. ucheb. Zavedenij. — M.: Izdatel'skij centr «Akademiya», 1998. 288 s.

39.Tarasova N. Novoe pokolenie obrazovatel'nyh standartov: «za» 1 «protiv» //
Obrazovatel'naya politika. 2011. No3 (53). URL.:
https://cyberleninka.ru/article/n/novoe-pokolenie-obrazovatelnyh-
standartov-za-i-protiv (data obrashcheniya: 22.04.2022).

27



40.Usova Antonina Vasil'evna O standarte obshchego obrazovaniya vtorogo
pokoleniya // MNKO. 2007. Ne2. URL: https://cyberleninka.ru/article/n/o-
standarte-obschego-obrazovaniya-vtorogo-pokoleniya (data obrashcheniya:
24.05.2022).

41.Fedorov O. D. Urok mezhdu molotom i nakoval'nej: uchitel'skie praktiki i
didakticheskie koncepcii soderzhaniya obrazovaniya // Prepodavanie istorii v
shkole. 2021. Ne 6. S. 5—9.

42.Fedorov O.D. Soderzhanie obrazovaniya i kurrikulum: chto obshchego i v
chyom razlichie? (Konceptual'naya karta ponyatiya «kurrikulumy) //
Metodist. 2023. Ne 10. S. 2—6.

43.Fedorov O.D., Bazhenov O.A., Galyaviev N. R. Postindustrial'naya shkola:
pedagogika, didaktika, metodika // Otechestvennaya i zarubezhnaya
pedagogika. 2021. T. 1, Ne 5(78). S. 153-176.

44.Frumin 1.D. Tajny shkoly: zametki o kontekstah. Krasnoyarsk: Krasnoyarskij
gosudarstvennyj universitet, 1999. — 256 s.

45.Hutorskoj Andrej Viktorovich Metapredmetnoe soderzhanie v standartah
novogo pokoleniya // SHkol'nye tekhnologii. 2012. Ne4. URL:
https://cyberleninka.ru/article/n/metapredmetnoe-soderzhanie-v-standartah-
novogo-pokoleniya (data obrashcheniya: 22.04.2022).

46.A0ki, Ted T. Theoretic Dimensions of Curriculum: Reflections from a Micro-
Perspective. Canadian Journal of Education. 1977. C. 49-56.

47.Ball S. J. What is policy? Texts, trajectories and toolboxes //The Australian
Journal of Education Studies. 1993. T. 13. Ne. 2. C. 10-17.

48.Ball S. J. et al. Policy actors: Doing policy work in schools //Discourse:
Studies in the cultural politics of education. 2011. T. 32. Ne. 4. C. 625-639.

49.Dewey J. The child and the curriculum. Chicago: University of Chicago Press,
1902.

50.Doyle W. Curriculum and pedagogy / Handbook of research on curriculum,
ed. P. W. Jackson. —1992. — T. 5. — C. 486-516.

51.Endeley, Margaret N., and Martha A. Zama. Perspectives in Curriculum
Studies. Spears Media Press, 2021.

52.Handbook of research on curriculum, ed. P. W. Jackson. — 1992. — T. 5.

53.Jan Akker, Wilmad Kuiper, Uwe Hameyer. Curriculum Landscapes and
Trends. Springer, Dordrecht, 2003.

54.Junghyun Yoon, Maria Ronnlund. Control and agency in student—teacher
relations: a cross—cultural perspective on Finnish and Korean comprehensive
schools, Education Inquiry, 12:1, 54-72, 2021.

55.Liu Y., Dunne M. Educational reform in China: Tensions in national policy
and local practice /Comparative Education. 2009. T. 45. Ne. 4. C. 461-476.

56.Maton K., Muller J. A sociology for the transmission of knowledges, in
Christie F., Martin J. (eds) Language, Knowledge and Pedagogy. London,
Continuum. 2007. C. 14-33.

28



57.Moore, R., Arnot, M., Beck, J. & Daniels, H. (eds) Knowledge, Power and
Educational Reform: Applying the sociology of Basil Bernstein. London,
Routledge. 2006.

58.Morais Ana Maria, Neves Isabel. Processos de intervencdo e analise em
contextos pedagogicos // Educagao, Sociedade & Culturas, Lisboa, 2003. V.
19. C. 49-87.

59.0benchain K. M. et al. High school teachers' identities: constructing civic
selves //The High School Journal. 2016. T. 99. Ne. 3. C. 252-278.

60.Perryman J. et al. Translating policy: governmentality and the reflective
teacher //Journal of Education Policy. 2017. T. 32. Ne. 6. C. 745-756.

61.Priestley M., Biesta G., Robinson S. Teacher agency: An ecological approach.
— Bloomsbury Publishing, 2015.

62.Pyhéltdo K., Pietarinen J., Soini T. Comprehensive school teachers’
professional agency in large-scale educational change //Journal of educational
change. — 2014. — T. 15. — Ne. 3. — C. 303-325.

63.Sikoyo LN. Primary teachers' recontextualization of a curriculum innovation
in Uganda. [Thesis]. University of Cape Town, Faculty of Humanities, School
of  Education, 2007 [cited 01.05.2021]. Awvailable  from:
http://hdl.handle.net/11427/8219

64.S5im J. B. Y., Print M. The state, teachers and citizenship education in
Singapore schools //British Journal of Educational Studies. 2009. T. 57. Ne. 4.
C. 380-399.

65.Smail G. Politicized pedagogy in Morocco: A comparative case of teachers of
English and Arabic //International Journal of Educational Development. 2017.
T. 53. C. 151-162,

66.Tao J., Gao X. Teacher agency and identity commitment in curricular reform
/[Teaching and Teacher Education. 2017. T. 63. C. 346-355.

67.Uwe Krause, Tine Béneker and Jan van Tartwijk et al. Curriculum contexts,
recontextualisation and attention for higher-order thinking. London Review
of Education. 2021.

68.Wojcik T. G. The Role of School-Based Civic Education in Poland's
Transformation //The Polish Review. 2010. T. 55. Ne. 4. C. 387-403.

69.Wragg E.C. An Introduction to Classroom Observation. Routledge. 2012.

70.Wright Ruth, Hildegard Froehlich. Basil Bernstein’s Theory of the Pedagogic
Device and Formal Music Schooling: Putting the Theory Into Practice //
Theory into Practice, 2012. vol. 51, C. 212-220.

71.Yang Fan, Chen Xiangming. Decontextualization and recontextualization:
understanding reform practice through teacher discourse // Trends in Chinese
Education, 2016.

29


http://hdl.handle.net/11427/8219

Comments.

1) There are numerous examples of appeals and public discussions, the common
place for which is a radical revision of the state order for teaching history at
school:

a. https://sfedu.ru/press-center/news/72319

b. https://www.vedomosti.ru/society/articles/2023/07/14/985275-
molodim-politologam-rasskazali-o-uchebnikah

c. https://rtvi.com/news/nelzya-vpadat-v-kraynosti-eksperty-otsenili-
ideyu-nauchit-pervoklassnikov-lyubit-istoriyu/

d. https://www.vedomosti.ru/society/news/2023/01/13/958971-
predstavit-predlozheniya-po-razrabotke-uchebnikov-po-istorii

e. https://edu.gov.ru/press/5942/glava-gosudarstva-prizval-ukreplyat-
suverennuyu-sistemu-obrazovaniya-i-vospitaniya-v-rossii/

f. https://www.vedomosti.ru/society/articles/2023/08/08/988994-
medinskii-i-kravtsov-predstavili-novii-uchebnik-istorii

g. http://kremlin.ru/events/president/news/69781

2) The two main guides in the public discussion of this area of public policy:

a. The website of the wunified content of general education
(https://edsoo.ru) — there are federal work programs on individual
subjects, ideological and political justifications for new changes,
speeches by key managers on the topic, as well as a designer for
planning work programs (in fact, all the subject content of school
disciplines is predetermined in it, painted in detail by year in the form
of a thematic planning with annotations).

b. The development of a unified history textbook with a gradual rejection
of diversity and choice: https://edu.gov.ru/press/7512/uchitelya-
polozhitelno-otzyvayutsya-0-novom-edinom-uchebnike-istorii/.

3) Examples of articles or events where the results of educational reforms and
the implementation of the Federal State Educational Standard are discussed:
a) one of the events of the MMSO0-2022 conference: https://online.mmco-
expo.ru/program/fgos-ucheniki-chto-bylo-zaplanirovano-i-chto-okazalos-
realizovano; 6) A.G. Kasprzhak "Three knives in the back of Russian
education”: https://www.mk.ru/social/2018/03/25/tri-nozha-v-spinu-
rossiyskogo-obrazovaniya.htmi.

4) Politicians regularly talk about schools and teachers, but usually only in the
context of working conditions, salaries, and the social status of the profession:

a. https://skillbox.ru/media/education/shkola-dolzhna-byt-vne-politiki-
ekspert-raskritikoval-vvedenie-istorii-s-pervogo-klassa/

b. https://edu.gov.ru/press/6563/vladimir-putin-vazhno-povysit-
obschestvennuyu-znachimost-uchitelskogo-truda/

c. https://ruobraz.ru/theme/sergey-kravtsov-prestizh-raboty-uchitelya-
uvazhenie-k-uchitelyu-samaya-glavnaya-moya-mechta/

d. https://www.vedomosti.ru/society/articles/2023/05/25/976881-
Kravtsov-anonsiroval-vozvraschenie-urokov-truda
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e. https://vvolodin.ru/region/intervyu-vyacheslava-volodina-o-

povyshenii-zarplat-uchitelyam-i-vracham/
f. https://tass.ru/obschestvo/12577959
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